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ABSTRACT 

Nonnative speakers learn to write just as native « 
speakers do, by learning to adjust their ^monitors." Teachers too 
often focus on form rather than on the students* interests and \ 
abilities. With the monitor working at a low level, beginning writers 
can use their store of acquired skills, and with the monitor level 
higher, they can integrate their learned^ skills. However, when native 
or nonnative speakers* individual ideas are forced to conform to a 
prescribed format and formula, the writing loses its effect and its 
versatility. Students* anxiety about writing is often due to 
overactive monitors. In one developmental writing prograrikfor 
college-level students of English as a second language, aX^ students* 
initial essays were in a formal style that sounded rigid and 
confused, with grammatical errors profuse and syntactic and knowledge 
errors difficult to distinguish. Taught in the context of the above 
findings, the students became more comfortable with the task of 
writing. and acquired fluidity and correctness. (MSE) 
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. *" After several weeks of teaching in the Composition Tutorial- 

\ 

Center (CTC), I askfed my students to write down their thoughts 
and feelings aiDout.'the center and abotit their writing. Elena, a 
native Spanish speaker, wrote: 



By now writing coined more easily and freely. X oust 

'i- 



> write what I think, ho matter- what^. . But in a way it 



^ doean^t. help ne with »y English class. Since Engliah 
A ^ class writing deals wit|h not only ideas in paper, but 
also in^ sentence construction* vocabulary, techniques, 
etc; thlfi claaa^iT) that «ense doti't. help much. 



I didn't' know how to respond. JHaindat.«d l>y t^ha .^tiiy«rBity ^ the 
CTC was- set' up to i^nsure tiiat Gaprga 'Mason uatu^^ %iTi±M 
when they graduated. Stiidenta .^«^hoae .acprea iwara unaatiaf actbry 
on entrance writiTig testa trrtf'Traquirad to' * attend t4#o hours 
weekly, and in conjunction with theix Fr^ahnan English, <:ouraaa 1£ 
possible. Our writing-centered approach is designed t.o i^raak 
down the harriers created by consistent focus on structure, 
thereby, allowing ' stu^'dents to reduce conscious monitoring and 
utilize their acquired and learned language skills. 

I once knew a writer, wh& was also one of my teachers, who 
said^ "You are what you writer" 1 knew that, willingly' or not,' 
thoughts expressed by words on paper become concrete example of 



the writer; moreover, I felt that writers at every level are 

* .-, * . * 

aware of this, and for inexperienced writers, the vulnerability 

this knowledge implies becomes an obsession which inhibits their 

writing. Too many times writing studdents, are required to hide 
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their own thoughts €>ncf .present instead prefabricated units of 
writing which contoin littrle controversy ond* less emotion^ and 
fit' into an arbitrary mold the teacher thinks represents* good 

writing. " f^-^ ^ 

It's just like a house. Who in one'^ righti^mlnd wbi/ld'buy a 
prefabricated house If Instead one cdaLd design and presonally 

direct the coils truct.! on to meet^ each individual need? Instead, of 

\. ' •■ ' 

(* 

■» ■' ■ _ ' 

a house that looks like everybody elae^«# yo\i want a large 
kitchen because you like to cook, V^M^ want separate bedrooms bo 
each family member can have privacy « V^u want a garage for the 
car you always dreamed of. In a pre-f-abricated house the kitchen 
might be too small # there might be only jenough ^oom for two 
bedrooms. It might i:>e lmpoMi±ile .to t>uilcl .« >gwroge becouM of 
the closeness of the next house, and mo on« Of course, «my 



h 



ouse, whether pjre-f abricated or' cuatom-detal^ed, . i« a reflection 
of the owner. It's a little xi skier to live in a house you've 
designed because you -are putting yourself, your tastes, your 
llfjastyle on the line.* Some pull it off better than others, but 
it^s a lot more comfortable. In writing , the prescribed mold 
accomodates any argument that ^omes along. It's ^ust like -a pre- 
fabricated house, since it's the lowest common <lenominator<^4s^ When 
indfividual ideas ' ajre cr«mmed into five paragraph themes snd 
teacher-dii^ected formulas, the writing losc»s its effect and 
versatility. The only difference — just like the neighborhood of 
prefabs- -is the name at the top of the mailbox. 

I From my teaching experience 1 also knew that some native 
speakers have as much trouble writing as non-native^ speakers. 
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The ^dif £i^cult.y <^||bP from instruction which hoe focused on 

form to the exclufifMH^H everything else, as if the students 
begin as architects* SlMMBre.^ forced to inhabit pre-f abricoted 
houses because that i^^how teachers think wriyters write. All 
students^ both native non-native speakers, slave over vacuouia 

papers which look c^^k^ct and fit thte teacher's arbitrary 
specifications. The coilstant worry about form is due in part to [ 
an' overactive Monitor.* 

So «there I was' with two theories and a student who didn't 
see a connection beftween the dTC and her EngJ^ieh c:la8S. How 
could I help^ her develop a connection? I told myeelf "that 
learning to write must be like learning to spedkV\ I **as wsing « 
total imme^rsion theory -for writing, telling j»y jptudents rbo vrite 
whatever came to mind without %rorxT(riTjg ^out 

could Vest^ructure their writings later • 1 told 4Jiem io jump right 
in, that they all knew aSWut^themeelve^^^ntf^^ plenty of 

material with which to vork. * ; ^ ■ 

In the CTC^ each student writes en en entry eassay. The 
directions are as follows: 

Assignment: Plealse write an essay In- which you explain* 
how some activity of yours--anything from playing* # 
video game :^o working at a fast-food counter — ha» 

influenced you and helped to inake you the person you 

> ^ , ' 

are now. Include concrete details. 

I found that all of my, students adopted a formal style which, at 
times, sounded rigid and confused. Not only did grammatical 
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errors abound, but it became difficult to separate syntactic 
errors from mistakes due to ignorance. For example: . 

• *^ ' ■ ' 

I worked hard with chemicals and equipments instead of 
.«play or sleep. I did not mine been in lab at night or 
hot I summer* She was so please with me and so I was. 
At t.he last day of high school I ^old her I want t,o be 
a good chemist.eat and she jt^leeeed me wit.h all> her 
/ heart. 

Here I am trying t.o Achieve my goal and keep that, 
promise with her. Wy high school. l±±m Is mostly 
effected we the person 1 ^iOs'libw^ 



Youngsook, the writer^ had «oss JEnglish Instruction in Korea snd 
graduated from an Arlington high schools She decided to «rl±« 
about high school end a favorite teacher of/ ihmr^mm In the 
selection above, she omittted ^rticlss, iiad many sub3ect/vsrb 
agreement errors, used incorrect words, and reversed word order « 
Her first assignment in the CTC was to freewrite, or write 
whetever came* to mind. I told her not to worry about how it 
looked, that the task was to write as many ideas ss possible or 
to follow a particular topic if one came to mind« The following 
is Youngsook's first frsewritel ■r^-.^^.r-^.-y ■■ 

Biology book is too big and heavy for me.. The 
professor talks so fast 1 can't «ven tak^ note. This 
was my seconde day of school. My first day I s don't 
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recall anything. I gueaa I got lost. 

The sentences, while shorter than those in the entry essay, are 

precise; although she switches tenses, the subjects and verb© 

. agree and the word order is clear. Yes, she has ^mitted an 

Article, but the articles arpXone of the acquired skills of 

English which may take year^ to Iqaorn. r- . 

When the pressure to write a structurally correct paper Is 

off, writing improves* I am not raying t,hat structure Is not 

important; structure grows from -Content . In t^eaching yriting It 

^is crucial to stress content first, without x#gard to how the 

paper looks. A writer's ability .t& generate words end sentences 

is an important first step, oust iike 1-eaming to • speak iTiyolves 

the child's or second langue^e J.earaer'« jiabillty ' to co»l>i»e 

various words and morphemes in order tts^f orm new sentences* 

f Many times ESL student w^^ters^have'lbb regress, or simplify 

their writing to a point vhere ^hey f«el comfortable before 

taking - a first step. We need to realize that xegrossion 

represents potential for growth. It means a writer, is taking 

risks and flexing new muscles. It means one can turn down one^s 

Monitor. For exainple, Kariij, a Finnish student, .told us in her 

entry «ssay that she had studied , English ^ for ten years in 

i« ^ .. 

Finland. but her classroom xEnglish was^^bf iittle help in the 

>v^u.s. : ^ \ 

I have been here in the U.SeA- some months, and I came 
here bemuse I wanted to learn to speak English. I had 
. . studied English ten years in Finland. But here| I 
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noticed that' I just do^^'t knjpw e word. * I started 

* ' , to study, here in George Wa«on Univjersity-, I didn't 
understond anything my prof ess'ors were speaking. Now I 
understand some words^ from here^tind eone words from 
there* ■ ^ 

Karin wrote structured sentences, hJer past tenses . exj^ressed 
proper time sequence cind she knew«rwhen t.o- '^Hse. prepositions, 
though not necessarily which one. |The cuirdous aspect: of this 
paragraph is that it does not oddress ^he ossignment f or the CTC 
entry essay wh^h, as I quoted previously, .ask^.i^he et.udent. to' 
write about some activity which has been infl^eht.lal ond 1;x> 
include concrete details. ■ -^'^ 

Notice €he difference i^etAreen t.he above' paragraph and i)er 
first freewritesC , _ 

I have been sad alreadt t,wo months. . J have a serioui^ 
problem. I have put about 'twenty pounds weight on 

within some months. This sounds funny but it is not. 

c 

Every monday I decide to start some kind of diet. So I 
did today also. This morning I ate just one 
grapefruit, and I trank one jcup of coffee. Now I am so 
hungry that I would (could) eat a horse* 



I 



Karin addressed ah important iasue and in doing so allowed 
herself, to turn do'wn her flonilj^or. While the rhythm of her 
sentences seems. to be a combination of English and Finnish, Xshe 
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has control of her verbs and she c^rects her use of would. 




Karin's regression in the rhythm of her writing occurs in a place 



to which -she can return and revise, and thus allows her to 
improve: Comfortable with freewriting, she .would ofter make 
corrections when she read, her work aloud« She controlled her 
Monitor. SAhe, wrote dasgerly about various aspects of her Iife> 
which helped generate ideas for tier English papers* 

The' following excerpt is from a paper Karin wort© for her 
FreshiKan Composition class: 



When I was ^ust four years old 1 already knew that my 
.future^ was going t.b deal -wii^h horses. Ilaybe I ^uBt 
^watched tpo many ii^es^ams «nd old movaes with hopses^ 
I used to build horsas dfrom our - f'lirjriiture , «tnd t.heii 

3 rode like a «trom wind «i^^un^ our hou»o--You xholu 
guess how happy «y llTbthor SJiasf ■ ^"T"^': ' 

When I was seven years old I xode a pony J.n P^ris. 
After that I iost my heart to horses completely, 1 
started to take xiding lessons in Finland. I was 
twelve years old when I won m^y first riding 
competition. You may not believ^ it iDut it was a great 
feeling, even if the fences ii^ere not very high. 

She had mentioned horseback Tiding several i^mes in her 
freewriting drafts. Her 101 instructor left topic choices open. 
Karin knew about horses and naturally chose to write about them. 
The storm wind , metaphor coupled with the image of building 
furnitur'e horses are notable. Her conversational st^le, her 
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cbility "to vary sentence structures, and the eose with which she 
incorporates personal feelings, enhance hef writing. 

In a beginning writing class, selecting a topic can be a 
pervasive problem. An assigned topic with exact parameters often 
inhibits writing. The student may not know or even care about 
the topic, which means e/he won'^t be able to tap into language 
that is already in mind. «. • 

Next I'll share two examples written by Vinh, a Vietnamese 
student I 

Why does the oresident of the U«S« prefers ±.he Senate . 

• ■ " r 

and t.he House belong to t.he «ame poli±.ical party 
with him.^ It^s "guet that the prealdent ^ould ^ain. «or« 

^ £avor f^rbm ( hia party jnembera ^Ithout aiuch confuslone 

^ 1, . . . ■ , . i . , • ... * 

and disputations* Otherwise it %9lll be « tiieaster lof 
confusions in governing \^r the president with ao ^uch 
different ideas from other 'partiea. 

I ^ust could not sleep because o^- the old air and the 
weakening sunlight rays that aneaked into the room 
through the window^ e blinds I sat up in my Jaed end 
hugged my pillow. I suddenly felt ao lonely and teara 
started to roll from my eyes to aay "hello" \)bo the 
morning- . 

She brought the first paasoge into the CTC to ge^ some feedback. 
She was writing an exercise for English lo6 and did not ( feel 
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comfortable with it. The second poeeoge ie from eome freewriting 
she did and is representative of the style of writing she seemed 
to like. She was sod because her mother had died several months 
before. Look at the difference in the writings. One is strong, 
descriptive, and wr iter-invcjlved . The other is confusing, 
garbled, and difficult tq follow. Vinh engages and disengages 
her Monitor. When she selects a meaningful topic, sHe feels free 



to explore It; when a topic Is chosen for her she feels 
constrained and switches:*, to ci more \lietant style, perhcips 
emulating something more formal, or perhaps trying to remove 
herself from an area about which she has- llt.t.le icnowledge ^hlle 
trying to obmplete the assignment. One tlay it «iay j^e -necessary 
for Vinh to write about politlt»» ^y.juet as It :fciteomee neoeeeary 
for each student to respond tlireeUy «eeisx)N^d topic <at one 

time or another. The ability ti(;^ engage in ^^meani^mf ul, often 
per:eonal writing, enables ^one tb'^ain 'oonf idenOT thie 
carafes over to assignments. Think of learning to taXk. ^nce 
the ability is recognized, there is no end to the process; 

I'd like to return to Elena, the student 1 quoted dt the 
beginning of the paper. She was glad to write freel;y^and easily, 
but saw ^o connection ^between freewriting and her English class. 



Elena ha^ a good case . of writing anxiety. Her ^iroBt assignment 



a^ a 

in Freshman' Composition was to vrlte\ebout an e^say^ on writing 



2?^v-.- ... \ 

^hich. the^class hacj read. Elena dFelt good about her writing but 
not so gopd about *her paper. At best it was copnf using; her 
prof^ssoi- told her to rewrite it and to get help^ which she was 
already doing. H^e is an example from her paper: 
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Are writers born or created? As the 

predisposition for* writtting is inborn with, ^ 
writer has to be created or educated through life.- 
Writers are normal people withe the capacity of / 
transf roming words into wrlten larrguagef. . Anyone 

' ^ - ... . .: ■ \ ■■ ' y 

can writte, but are few the ones that 9an exprefl^s 
ideas clearly. The difference between people vii6£^ 




write and writers It's writing Itself. 

Where could I start? Spelling errpr*? Idioms? "^Syntax? 1 ■ 
decided to urgie Elena to freewrlte About t.he Qsalgnment, i>u1^ «he > 
vould not dp It. She thoughts «he kntiw^what ±he professor ^airted^* ^ r^^ 
and It ^as not freewrlting. The '«oz:e''«he •truggl^d* %rh« mormj 
anxious she became. She .couldn^t T«wrll^ rt^« paper ^'^^ 
refused to write In the CTC.i>ecauee «he ^Idn^^ ^.hl-^ helped. 

Luckily, several t^hings liappened colncldentally. which helpid < 

'■ * '*.,.'■•,■ ' ■ ■ ■ ' ■ . • - 

alleviate the pressure. lElensa, ^poke to her ^ prof eesor ebout -her 

writing difficulties. Her professor t.old her ±.hat -es long es she 

completed all of the assignments, she could turn in the papers ^ 

when she felt they were ready. I spent several, -sessions 

expiolning to Elena that it ^^as permissible to write her own 

opinion about the ^ssay she ahd read-*— that she needn^t^ "turn itr 

in--but it might be a good place to staz^ a ^revieion^; . FiTOlly» 

she tried^ and here is what ehe^rote. : ' " ' v 



•I havejmlTced feelings in my response to Stafford. He 
^ is persuasive apd la convincing Ae, .but X also .disagree 
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with him. He expreaseahimself clearly and aome of hia 
ideas are wiai^^ Bu£ eome of his opini6j?is make me mad. 
He says how' freely wfitting comes, . arid here I am 

r ■ ^ ; ■ ' ' ' ^ ' ■ ^ 

having pain while writing this poper. , 



It's as if being able to write about her pain freed her ability 
to write. In essence, she turned down her Monitor and wrote vrhat 
«he thought. The paragraph is honest and xaal, and because Aha 
knows herself best, she can express what she knows« ' 

About this time Elena and I decided ^hiat «he 4#ould work on 
xlrafts of the paper at home and Jbrlng tJieiR In to xead nftmr timr 
GTC iEtessions • Usually she would J»ad ^loud «nd 'X ^"^ould " --^^ 
coMments of .ask questions. Because 3^ 

she took a risk tind dlid some freeifri^ «nd 

'about. -hefiftielf« ' ; "''■:^'^v^''S:'-^^^^^ 



There is freedom when ^drltting* Thoughts dflpwa; «nd can 
be materialized when they -are put into *rrl tten ^*rords. 
No one tells me' what^ I write is warongV because my ideas 
are iny pwn and are my rigth. When I present^ a paper 
its full, with my thoughts arid^^^v^^^ is al»o 

clearly .expressed in ^written l:an^u^ge«^ ore 
people not charfeneled to my f low of "^insights. 

The writing ia fuVi^of :. spelling errors and euboect/verb agreement 
errors; Elena'a writing regressed i?utydi fiil^^ of lier opinions. 
Because she could tokJ^ etand, she iSft^uld more easily respond to 

t ■ ■ .•■''.' . '>'■.' • '•.■ '. ■ * y • ' w ■ ' • ' •■ ■»' 

jn- 0 : ■ ■ 

Lhe? draft: 
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My response when I readied Stafford essay on vr±tii\g 

. . ; • • ^ ^ ^ i ' . * \ . 

« hov^ a lot of in^r9^B<i jfeeling. • He is persuasiv^oand is^ 
convincing me, but there are points where I ^ also 
dieagi'ee with him. He expresses himself clearly and 
some of his points Are wise. But some of h^s opinions 
*make me mad. Stafford talks about how freely wrattlng 
4 comes, and here I am having pain %#hile vrltdng this 

paper . 

In this trial run, she turns up her lfonltor,'^^;3umt a lit.tle4P to 
9et the feel of a more formal paper. She incorporates her ideas 
and feels «iure enough about hex opinioh^to 



pain from her first freewrite. At tills vt.im« .^I tioticed arrows end 
marks on Elena^s drafts, en Indication '^at she 4^as reviising liar 
own work. When she read aloud to me she ^ould/ add and delate 
words in appropriate places and occasionally notice misapellad 
words. After eight drafts, £lena wrota iier ninth and final one. 
The following is an excerpt: 



My response while I was reading Stafford assay on 
writing have a lot of mixed f ealings« lla ^s persuasive 
and convincing, . but there «ra points' where 1 also 
disogree with him. He expressed himself claarly, and 
some of his Ideas are wise. But aoae of his opinions 
make me mad. Stafford talks about Jbow freely ^irrltlhg 
comes, and here I am having pain while writing. .What 
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I cian not understand is how on es&oy on writing, and 
, how tp 6ccoinpli&ji it, . could l^ave one in a situation. 

like this. 

• » ' " ' * ■ . ■ 

While it is by.no means perfect, it makes sense, flows fairly 

• V ■ 

smoothly, and focuses on Elena ^s problem, her writing abillt'y 

compared to writer who writes about writing. Elena^ earned g a ^C- 

-.t C v.. 

on the paper. It was* like gold t.o her. I believe her gr45ie 
reflects content, not form, and la exactly %)^at :she needed ^o 
spur her on. 

Aa she revised her paper, her writing In the CTC became mc^e 
f luid« Here are some exempli 



Finally I am^^^hare "Z^m 4Buppc««d ^itjp be«^^^ t%#elve 
yeara of education 1 have ±0 >con'binua at4idylng :f or' a 
futura, wheraver "It: ' ma'aHiTJ * *^ what 
career I^m going t^o choose, l3ut -thara la no other 
choice but being in a university « 

The thing I hated the most was at nllght after returning 
from being with friends, I had to give my nightly 
report. It is a complete invasion of my life 

I iiry to recall all the aanaationa I fait \ during the 

. • ■ ' ■ ■ ■ " * 

different times I went to the country, forfli&t and 

'ft 

■• *c 

mountains. My heart ia pumping ^aat^r as 1 wa^k and 
the weight of the pack aaema to disappear. < tfyf;^throat 
is dry aa I feel the sweat from my forehead dripping in 
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my face. ' . , - * ^ 

I got inter^esjted in tll^ ideo^; of writing about 
6uper6tit'ion^. . I don^t believe' in any superstition 
except for the believe that mondoya and fridoya are 
hazard to my health. I don^'t have any amuleta for good 
luck, I 3usib try to use the same "pen or pencil when 

taking a test 9 so it gives me some confidence* 

* ■ ' ■ 

Elena^s writing was never mechanically perfect- -of ten she had to 
revise six' or seven t,i»es, «nd occasionally tthe rhythms of 
English were broken J^y those of 2panl3h« Hov^ve^v h^r ' confidence 
grew; she had ^strong opiniona «nd liked to ex|nrMs \ them« ^he 
discovered the «reas on 4i^hlc3i i^oiooncantxattt ready 
to edit a final xlraf t. / She kept list of preposi±l^^ In J'ront 
of her, read to one of her'^lJistei^s^io^Wr^lielp «ith iier verJj 
tenses, always checked for the difference iMtween ^'It^^* «ind 
"it ^8," and kept a dictionary close by. Elena, by i:be ^ay, 
earned a C in Freshman CompositiorfA and a B In a more advanced 
English class. She told me she liHed to write about literature 
so much she might like to take more literature oourses. Elena^s 
form grew from her content. She learned to trust Jier opinions 
and let her work grow from t.hem« She knew when to engage and to 
disengage her Honltor, and she felt good «bout iier work. 

Chet, a Thai student and my final example, surpifised me. 
For a long time I believed ESL vrlt^lng Instruction had to be 
arranged In a particualr manner because a lack of vocabulary 
might inhibit the writer's ability to describe and explain. 



About mid-semeater , Chet came to the CTC; he had moved from 
Thailand during the summer. He spoke haltingly and constantly 
checked his d>ictionary for correct words. Hy other ESL students 
viere fl\ient speakers and I fell: ^certain that Chet would have a 
great deal of difficulty in writing. His first freewrite lacked 
clarity and aeemed deflciecnt in many baaic areas of writing 
proficiency. * ' 

Suddenly^ the boy who waa «bo^t my age rode a bicycl^ 
across t.he s'br^et iwii:hout looking at the ^traffic 
before. 1 collide jiot Jiard %fiiJi ±he boy fJ.r4rt «rid tlien 
his bicycle, but vxactlyyiie had 'bo' because ^*±>ody 

cover netal c611J.de «ritii ' iii|vt^^ 

The reversed 'word order » ' verb agreement ^errore, and ^he dixllct 
quote made the writing difficult to understands We talked About 
t>he subject of the writing; iie described an accident he h'ad^ had 
juat before he moved to tJ^e XJnited States* Aftjar he explained 
the circumstances, . I asked him to write down the ideas he had 
mentioned, with as much detail as possible. I also' asked about 
the quotation. He said it was a direct translation ifrom Thai. 

A bicycle which was covered by i:he boy and a car ^rhich 
covered me collide with each other« The boy iRust hurt 
more than me because my car hited (hit) iiim directly. 
-On the other hand, I wasn^t iii^ed because my car 
protected mei. The boy did not hit me bxrt hit the car. 
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Notice how, wit/h/Vil6 limited vocabulary, Chet deacribes' the 

situation. The/ rhythm of his x^ot^lve language with English words < 

' ' ' il . . , . . , , . . 

creates an^ unusual yat understandable p±<ece of writi'hg. His 

awareness of ^verb tenses in the second' sentenc^^ allows him to 

correct his agreement error. His third revision is more fluently 



Suddenly^ the boy who was about my age rode a *bicycl« 
across the street without JLooking ot t.he traffic 
before. the bicycle which was covered by t,hm boy and n 
car which covered me collide with each other « Jhe hoy 
must -be iiurt iHt>^^*bhan me becauae my ^car hi^ hie 

directly. . X)n ±he others Jmnd, because sey 

car pretectal .ee« . - , ^'■■■'^^^^^^^K^'^i^ : ' •^ '^ - ; 



To better develop his Bompeteiicy^ *^ non- 

native composition course in t.he eprlng. As you xecall^ J 

% . '■ " ■ 

mentioned my concern that a student^e lack ^f vocabulery might 
necessitate a different approach f^ teaching writing. I thought 
Chet, dictionary in hand, would be the prime example but he 
proved me wrong. 

Not only did Chet > master freawritlng -end xevieion. He 
employed the process In his academic vritlng* One ^of tiie aioat 
frequently expressed fears of an approach to %#rl±liig ^hlch 
emphasizes the process rather than i:he product is that it may 
help a student i>e a better creative writer but that creativity 
has nothing to do with writing college papera. Chet^ however, 
used e f reewrite to develop a formal paper for an English 



assignment, , He was comfortable with his Monitor reduced and' 
willingly revised until the paper was flawless. He wrote his 
drafts at hone and brought them, in for feedback <and to work on 
revision. < The following four excerpts demonstrate the full range 
of process-based^ ' writing coupled with conscious control of the 
Monitor. 

In ^the fir^t example Chet turns down his llonltor and freewrites 

■ ■ ^ • :■ : '■ ' • . 

I don^'t know when chopsticks has i>een usitig in 
Thailand • Certaitily Th^y ore used iry nany people :f or n 
long long time. "Ueltig chopstlcke Is not J»o dlfflculi^; 
You use only four 

you ^ry to use onlyj^trb^or tlhr«e i:lmM' you ^ 

. •• to it. , , ■ ■ •■^■^ ^ 



The second example Is his f i^at dratf t. 4Uh£l^ ehorter, hm 
extracts the points which eeem Important. \hl'm« ile also 

corrects his verb agreement erxbrl w,- r, 



Chopsticks have been used in Thailand for a long time^ ^ 
Everyone who uses shopstlcks has himx^ There 
Is no right or ^nrong way to use -^hafci'w^^^^^^ 

The third draft ehowsd how Chet expands his IdMS^ * 



Chopsticks have been used In Thallend dEor many years. 
The technique of using chopsticks Is jpassed down from 
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generation to generation p According to L6ngman 
Dictionary of» Contemporary English "Chopsticks is 
either a pair ^jf narrow sticks held between t^B thumb 
and fingers and used in East Asian countries for 
lifting food to the mouth." The use of chopsticks In 
Thailand came from Chinese Immigrants who came to 
Thailand a century ago. 

His isentences are structurally correct and he rearranges his 
Ideas, explaining the history of chopsticks before discussing 
their use. Because of the verb agreement error in the 
def inlt^lon , I suggested tiiat he chedk "the ; J)J.c±jionary "^jo 

make sure he had copi^tKl JLi: cmrr«ictXy*^ ' ^ that 



titles of hooks are underlJ-ned 



The following twp excerpts are ;frc)» "his :f inal drAf'b^ v ^ 

i Chopsticks have been used In Thailand for many years* 
The^ technique for using chopsticks ds passed down from 
generation t.o generation. According i^o the Longman 
549^420S£1! 2^ Contem po rary English, chopsticks are 
"either of « pair of narrow sticks held between the 
thumb and fingers and used in East J^slan countries ^or 
lifting food to the mouth«" ,The use of chopsticks^^i^ 
Thailansd came ^rom Chinese^ Immigrants who came to 
Thailand a century ago. 

Let me tell you how I ho lid chopsticks* * I use four 
fingers to hold them. I hold one choDstick with ^my 
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' index and middle^f ing^s . The other on^ rests on my 

ring finger. And I press my finger on this chopstick 
because I want it to be stationary ,at all times. 

y ■ . * ■ 

Chet corrects the dictionary section and has a strong opening 
paragraph for hie paper. The second example is from the middle 
of his paper. He discusses. In detailp the history as well as 
the materials used to make chopsticks* Then, he xetums to t.he 
idea from his freewrite, that there are various ways to' use 
chopsticks. He describes how he holds them Che knows himaelf 
best) clearly, precisely, correctlyi»^wd %ritJi a strong personal 
.voice. , ' " 

With native «peak<»rs, -H^.^^^Miuiiied t.hat writ-ing ski^lls nrm 
readily available. Because Jiost native epeaker«\'iieva iiad ii^ars 
of grammar instruction* it ie aliso sesumed i;hat ibhese %irrlt.ers ben 
succeed without much t;rouble« This just isn'^t «o. Hany native 
speakers have a great deal of trouble writhing. The difficulty 
often comes from instruction which focuses on foz^. , As 1 said 
before, they begin as architects and are forced to inhabit pre- 
fabricated houses because that^s how teachers trhink writers 
write. Non-native speakers learn to writhe 3ust like native 
speakers, not prescriptively Jbut by leamgjj^g to loedjust ^^eir 
Monitors. With the switch on low, i^eg inn iiig writers can u til. Ixe 
their store o£ acquired «killd; with ^he switch on high they can 
integrate their learned skills. And if there is a xleficiency^ 
they can learn to correct it. t , • 

1 always tell my students, **The more you write, the better 
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